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FROM THE EDITOR ...
Fiscal stability and administrative priority - these
may be hundred dollar words, but they're worth a thousand to those few of us who have struggled for years in
"shoestring" fashion to insure our Journal's survival
and dream about its potential. In our last issue and elsewhere in this issue, you will find the explanation of our
recent enthusiasm. Phase I of the dream is accomplished. The Journal has earned a good, healthy "shot
in the arm." The services of commercial typesetters, artists, and printers have eliminated a maze of repetitious
production problems and helped us create a fresh, eyeappealing format. Now we can focus our attention on
Phase II - original, creative approaches to selection
and presentation of the content. We have ambitious
plans - three issues in '81-'82, quarterly production by
1984, increased support through alumni contributions
and subscriptions by 1985 - ambitious plans, to be
sure, and the "proof of the pudding" will remain in our
ability to maintain a consistent, high quality journal. We
like it in the fishbowl. We seek original, scholarly contributors with varied backgrounds, experience, and accomplishments; we are planning special topics issues
on educational technology, discipline, and in-service
education. We have launched, in this issue, a special
department entitled, THE CFES REPORT, which will
keep our readers apprised of developments and concerns at Eastern Illinois University and within the
Eastern Illinois service region. The editorial stand is simple: to encourage educators to speak up. Problems in
education are numerous and complicated; the teacher
without action-supported ideas is stagnant and virtually
useless. We can move steadily toward solution of our
problems through research, increased communication,
and intellectual exchange of ideas. The Journal's purpose is to encourage all of these avenues.

In This Issue
This issue of the Journal started out to be a potpourri
of ideas, featuring several unsolicited articles which we
have received during the past several months and which
were considered worthy of publication by our Editorial
Board . As the issue took shape, however, it was obvious that the articles are not so unrelated, as we
originally thought they would be. Leadership in education, and the implications of current conditions for curriculum planning in the eighties are common topics addressed by the four main articles. In addition, we have
included three short "Viewpoint" articles by practitioners which express opinions in the common tone of
the issue and provide some basis for thinking about
trends in our classrooms as well as the profession in
general.
The lead article, "The Role of the Humanities in the

Preparation of Educational Leaders: Key to the Year
2000 and Beyond," was written by Dr. Ron Abrell, Assistant to the Dean for Clinical Experiences and Student
Teaching, in the College of Education at Western Illinois
University. Abrell believes that educational leadership is
steadily diminishing in quality and effect in an increasingly complex contemporary society. His article is based
on the proposition that institutions preparing educational administrators can help reverse the trend toward
failing leadership by increasing the candidates'
knowledge of the humanities. His analysis of the thesis
is well-documented, and he supports his argument convincingly. The editors find the author's argument
fascinating and most acceptable, but we do observe
that he has left some "stones unturned." We are certain
that the article will be a controversial one and our
readers' responses and rebuttals are welcome.
The issue of leadership in education is addressed,
also, in our second article, although on a more
pragmatic level. In "Declining Enrollments: A New Opportunity for the Principalship," Dr. Ted Kowalski, newly appointed Associate Dean in the School of Education
at Ball State University, identifies four nagging barriers
to a true professional stature for the school principal,
and proposes that we should confront the current trend
of declining enrollments in schools on a constructive
plain, seizing the opportunity to re-define, refine, and
solidify the instructional leadership role of the school
principal.
Peter G. Kirby, graduate student in the College of
Education at the University of South Florida, presents a
brief historical analysis of the current status of vocational education, and suggests some changes that must
occur in the structure and orientation if vocational
education is to meet the challenges and the needs of the
1980's and 1990's. Kirby's article, entitled "Vocational
Education: Current Status and Future Trends," is an
optimistic but cautious overview of vocational education and readers should note, particularly, his predictions and conclusions regarding the future of the field.
The fourth feature article, by Dr. Anne Cairns
Federlein and Anne Betzing DeHaan of Oakland University in Rochester, Michigan, is entitled, "A Review of
Research on the Development of Sex Differences in Infants." The authors believe that a thorough awareness
and knowledge of sex differences between male and female infants is essential to the ultimate elimination of
sex biases in the development and expansion of preschool and early childhood curricula in the 1980's.
The VIEWPOINT articles in this issue were written by
Dr. Ron Gholson, associate professor of education;
Paula Gerardi-Coolidge, an elementary classroom
teacher; and Dr. Frank Lutz, Dean of the School of
Education at Eastern Illinois University. Gholson's and
Gerardi-Coolidge's articles should provoke some
thought, and some action, among classroom teachers.
Lutz' article is a brief review of accomplishments of the
EIU School of Education during his first year at the
helm.
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The Role of the Humanities in the Preparation
of Educational Leaders:
Key to the Year 2000 and Beyond

Ron Abrell

Dr. Ron Abrell is Assistant to the Dean for
Clinical Experiences and Student Teaching at
Western Illinois University. He is a well-known Illinois educator and has published several articles
on educational leadership.

-I'm projecting a scenario in which there is a
reawakening of the humanities.
William Irwin Thompson, 1979
- Where have all the leaders gone?
Warren Bennis, 1976
There is a frightening and growing concern that we
are drifting toward a leaderless society. In the last
decade we have seen one president resign because of a
breach in ethics and we recently witnessed a chief executive who was admittedly puzzled by the enormous
problems of our time. Two other presidents in recent
times could hardly come out of the White House without being lambasted on several fronts. This public lack
of faith in, disenchantment with, and lack of credibility
where contemporary presidents are concerned extends
to leaders of nearly all organizations. Certainly, leaders
in education are drawing their share of criticism,
undergoing votes of confidence, and leaving their
leadership roles with increased regularity. As one student of leadership and former president of a major urban university succinctly puts it: "Where have all the
leaders gone?" (Bennis, 1976, p. viii).
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Although any answers to this question transcend the
scope of this paper, suffice it to say that the problems
besetting education today are numerous, momentous,
and for many leaders, devastating. The decline in student enrollments, shrinking budgets, galloping inflation,
rising expectations of an ever-increasing number of
special interest groups, loss of public confidence in
education, increasing regulation by the federal government, the trend toward a litigious society, and the
pressure to provide special services for increasing
numbers of persons - to mention just a few - are
complex problems that coalesce to make leadership
nothing short of a survival course. Indeed, fewer and
fewer competent leaders are surviving. (Abrell, 1978, p.
197)
It is also widely acknowledged that we live in an age
in which, to paraphrase Harry Emerson Fosdick, we
have small minds fumbling with monumental questions.
While mankind is continually at the mercy of ignorance
and immorality, we have reached a new high in incompetence and unethical actions on the part of an alarmingly high number of our educational leaders. (Abrell,
1979, pp. 280-285) Warren Bennis (1976) describes the
increasing drop-out problem and its reasons this way.

There is a high turnover, an appalling mortality
- whether occupational or actuarial - among
leaders. In recent years the typical college president has lasted about four years. . . . We see Peter
Principle leaders rising to their final levels of incompetence. It has been said that if a Martian were
to demand, "Take me to your leader," Earthlings
would not know where to take him. Administrative
sclerosis around the world, in political office, in all
administrative offices, breeds suspicion and distrust. A bumper sticker glimpsed in Massachusetts
sums it up: "IMPEACH SOMEONE!" (p. 144)
This article rests on the propositions that: (a) we can
better prepare educational leaders to cope with the explosive problems of today and the future, (b) we can reduce the huge number of leaders in education who are
leaving their positions of leadership, (c) the tasks confronting contemporary leaders of today and leaders of
the future are of such enormity that they can be addressed by only those with a cosmopolitan, ecumenical
perspective, (d) the surest way to nurture this cosmopolitan, ecumenical view is by studying the humanities,
and (e) institutions preparing educational leaders need
to increase potential leaders' knowledge of the humanities, for it is from the humanities that they will learn

analytical, communication, and decision-making skills.
It is largely from the humanities that they will broaden
their understanding of others and themselves. It is, for
the most part, from the humanities that leaders can
learn to think more rationally, more ethically, and more
humanely. Although the education of leaders cannot be
based entirely on the humanities, this article contends
that the humanities will add that dimension to the
preparation of leaders which is now largely missing and
which is desperately needed for rescuing our future.
The Humanities as Preparation for Future
Educational Leaders
There is agreement among futurists that education in
the Space Age will be challenged by a concatenation of
volatile problems. They agree that rapid change will be
the metaphysics of the 21st Century, that quality must
replace the 20th Century's mania for quantity, and that
survival will depend on cooperation, collaboration,
teamwork, and what Barbara Ward has called "dynamic
reciprocity." (Shane, 1976, pp. 78-83) Futurists forecast
increased federal regulation of educational institutions,
an accelerated graying of the American population, and
the demand of citizens for more and more education.
Multiple careers, retraining several times in one's life, increased mobility, and changes in our work values all
portend much for educational leaders of the future. Increased overorganization, higher expectations by a
multitude of diverse groups, and mandated programs
for special groups all await educational leaders as we
move toward the year 2000. (Abrell, 1978, pp. 4-5)
The specific qualifications needed for leadership in
the year 2000 and beyond in education can certainly be
fostered and perhaps be brought about by the study
and understanding of the humanities. Educational institutions teach their leaders the facts about school
financing, student credit hours, completion of reports,
and budget-making. However, they do not teach leaders how to attack problems logically and make decisions
rationally. Central to the ability to truly lead in any century is an understanding of and a competence in decision making. In order to make the best decisions possible, leaders must:
1. Assess the situation, define the problem, and
determine the possible courses of action from
which choices may be made. This necessitates
analysis, conceptual skills, the ability to deal with
ideas, and knowledge about how to organize,
reorganize, and synthesize increasingly large
amounts of information.
2. Analyze, forecast, and communicate the consequences of taking each course of action. While
the computer can help, it is leaders as persons
who must ultimately utilize their experience,
knowledge, and even imagination to place the
consequences in context and interpret the subtle
nuances attending them.
3. Possess the knowledge and skills to understand
the effects of decisions on the individual, institution, community, society, and civilization itself.
Common to all of this is thinking and processing in-

formation about problems, ideas, and other persons.
Educational leaders of tomorrow will have to somehow
keep pace with the information explosion outside of
education and administration. The one-dimensional person and single-discipline professional will simply be obsolete in the year 2000 and thereafter. No one is just an
administrator anymore. The leader of the future will be
negotiator, peacemaker, statesman, educator, team
leader, resource person, fund-raiser, entrepreneur, exemplar extraordinaire, and much more. The leader of
tomorrow will have to make decisions involving multiple
constituencies, many special interest groups, and an
almost inexhaustible number of institutionally related
considerations. The educational establishment can
teach its aspiring leaders to do many things but itwill
never have enough time to teach them how to make intelligent decisions based upon a rational and comprehensive view.
The problems of the future will demand leaders who
possess open but orderly, well-disciplined minds and it
is persons who have been schooled in the humanities
who will come closest to meeting this demand.
Philosophy, literature, history, art, theology, and
classical studies can teach the relationship between
cause and effect. They can also teach that there are certain connections with and likenesses between the past
and present and that problems in the year 2000 and
beyond may not be without precedent. The humanities
expose students to more creative ideas, more historical
parallels, and more human possibilities than any other
source of study. The humanities can be distinctly
helpful to leaders of the future because, if properly
taught, they help fashion persons for all seasons, not
just this season, and they offer students the wisdom of
ages, not just knowledge of the moment. The world of
2000 and beyond will call for a continual stream of conscientious leaders who come to leadership positions
armed with a broad knowledge, the capacity fpr independent thinking, the courage to be creative, and a reservoir of tested wisdom. The momentous decisions
which will have to be made in the 21st Century will call
for nothing less! The central role which decision making
plays in leadership can perhaps be summarized best by
Robert M. Hutchins (1946), an outstanding leader in
education and an articulate proponent for the humanities, when he declared that:

The minimum function of the administrator is to
decide, and since he has to make more decisions
than most men, he has the chance to be either an
especially good or an especially bad man.
Leaders in the year 2000 and beyond will have to be
simply superb in the area of interpersonal skills. Since
educational institutions are designed by men and women for other men and women who wish to avail themselves of teaching and learning, the ability to work with
people is pivotal to effective leadership. As more and
more pressure groups demand more and more from
their leaders, the ability to work with different types of
people with diverse interests will become absolutely
critical. The humanities introduce students to the nature
of human nature, furnish them with examples of great-
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ness as well as ignominy, and give them a glimpse of
the individual's role among that of the many. Through
the humanities, it is possible to arouse deep feelings of
respect, humility, sympathy, compassion, and concern
for others. Like Terence, one can learn through identification and empathy that "I am a man, and nothing
human can be of indifference to me." (Davidoff, 1942,
p. 144)
Although the humanities cannot teach bureaucratic
shrewdness, office politics, contemporary gamesmanship, and all of the ways of the educational world, they
can give leaders a solid base from which to constructively deal with these matters. Humane persons are able
to appreciate human aspirations and motives but they
also know of the capriciousness and subtlety of the
human head and heart. If the humanities have done
their job, their students will possess a healthy blend of
optimism and pessimism about the possibilities resident
in human nature. The humanities inform students that
human beings are capable of much but frequently deliver little. Like Flannery O'Connor, serious students of
the humanities realize that "to expect too much is to
have a sentimental view of life and that is a softness that
ends in bitterness." (Harris, 1979, p. 603) More than any
other discipline, the humanities offer an in-depth knowledge of human nature and as nearly as can be done,
carry the potential for teaching leaders when to persist
and still to be gentle.
Leaders of the 21st Century will have to develop and
utilize their interpersonal skills to the fullest. Ability to
interact with other persons successfully will be fiercely
demanding as the necessity of dealing with subordinates and superordinates becomes more complicated.
Rising expectations, power, responsibility, authority,
delegation, dependence, and gamesmanship in educational bureaucracies will call for a new level of ability in
interpersonal, human, and "personnel" relations. Given
the trend in job values held by contemporary youth,
leaders of the future will have to work with people and
conditions in a way that guarantees persons the opportunity to achieve - largely through their own talents more independence, self-management, individual
growth, and social actualization. (Yankelovich, 1978,
pp. 46-50) Futurists agree that present trends point to a
future in which leaders will have to work more and more
with ideas and persons. In short, the next century's
leaders will need to be creative yet practical humanists
who are sensitive to the needs of those with whom they
work.
True leadership in any era - but especially in the
future - "involves among other things, the ability to
explain what has to be done. It implies the capacity to
make oneself heard. Almost before anything else, the
leader's duty is to communicate ." (Parkinson & Rowe,
1977, p. 205) It has been said that leadership and communication are so closely related that they are nearly
synonymous. This statement is easily enough understood when it is recognized that leaders have always
had to concern themselves with information. They must
extract, verify, accumulate, and disseminate information effectively. Indeed, leadership effectiveness de8

pends on the leader's ability to (a) motivate his colleagues to share information with him, (b) listen closely
and read carefully, (c) educe and validate relevant information, and (d) communicate accurate information by
the spoken and written word . In fine, leaders must be
able to communicate their thinking if they are to
motivate, encourage, guide, and organize persons to do
their own work and that of the educational organization. Above all else, leaders' effectiveness depends on
their ability to use the language.
Language is not only a tool for communicating with
others but it is also the leader-as-person himself. As the
Biblical saying goes, "Speak that I may know thee." It
is by communication, both verbal and nonverbal, that
leaders announce their moods, values, attitudes, and
total presence. More often than not, leaders who use
the language with facility are often characterized by
others as competent "persons" rather than competent
administrators. Without the ability to speak well and
write coherently, colleagues label those at the top as incompetent, both as persons and as leaders.
It is chiefly from the humanities that leaders can learn
to express themselves well and get their messages
across. The classical studies teach their students to
seek, organize, interpret, and share information. The
study of language and literature goes far beyond "the
techniques of good communication" and all of the humanities cultivate what Henry Mintzberg (1973) refers to
as information-processing skills. With the information
explosion already converting Tofler's future shock into
present dismay, and our accelerating trend toward what
F. M. Esfandiary (1977) calls "telespheres," leaders of
the 21st Century will have to possess extraordinary
communication and information-processing skills.
Because the humanities teach students to read, speak,
and write, they offer leaders the tools for communicating information which may salvage the future.
As Ray Bradbury (1979) puts it: "Our culture 100 years
from now will stand or fall on our ability to read and
write well." (p. 56)
Leaders in the year 2000 and thereafter will have to be
increasingly wise in the way they utilize power. As competition becomes more and more fierce among institutions and individuals, leaders will have to acquire increased amounts of power and utilize it more wisely to
make positive things happen for their institutions and
co-workers. Leaders will have to understand power better, know how to accumulate it ethically, realize when it
must be shared, and administer it judiciously. In
discussing leadership and power, Warren Bennis (1976)
writes that:

Power, leadership, authority have very recently
shown all too clearly the man, the men, who could
not use it wisely or properly. If the landscape is littered with those who were tried and found wanting, it is for us to profit from their example. . ..
The ultimate test of the leader is the wise use of
power. (p. 176)
The writings of Robert Dahl, Amatai Etzioni, Harold
Lasswell, Abraham Kaplan, David C. McClelland, and

James MacGregor Burns have shown that power in organizations is a complicated subject and that it is destined to become more complex in the future. Few leaders
have been taught much about power, its potential and
its dangers. A conscientious study of history would
have informed more than one of our presidents that, to
paraphrase Henry Brook Adams, the effect of power on
presidents has been poisonous and tragic. As Abraham
Lincoln is alleged to have remarked, "nearly all men can
stand adversity, but if you want to test a man's
character, give him power. ,, Sophocles, in Antigone,
puts the same thought in this way: "But ~ard it is . to
learn the mind of any mortal, or the heart, till he be trted
in chief authority. Power shows the man.,,
The study of the humanities instructs students that
life in the laboratory of humankind is characterized, in
large part, by a struggle for power. Nietzsche informs
students that wherever they find the living, they are
sure to find the will to power and Tacitus cautions that
lust for power is the most flagrant of all passions. Power
is what motivates persons and makes things happen in
organizations even though coercive (the use of club)
and remunerative (the use of carrot) power will have to
increasingly give way to normative (praise, prestige,
and recognition) power. In order to make things happen
for their co-workers, leaders of the future will have to be
conscious of power and wield it carefully. Unlike many
of those holding powerful positions today, leaders of
tomorrow will have to follow the advice of James
MacGregor Burns (1978): "Power wielders may treat
people as things. Leaders do not." (p. 18) Leaders of
the future will have to be Ortega's "noble man" where
power is concerned, learning to use power in behalf of
their co-workers' needs, aspirations, and dreams. At
the same time, they will have to use their power in a
way that balances the needs of individuals, the institution, community, and larger society.
According to William Irwin Thompson (1979), the
humanities act as a moral check on the abuse and
misuse of power by leaders. He points out that when
the humanities are properly taught, they furnish a vision
of power and an understanding of power which mitigates its corrupting influences and abuses (pp. 11-12).
Because history is replete with examples of leaders who
have used power wisely and unwisely, and because one
of the perennial themes of literature and history is the
treatment of power, the study of the humanities can
sensitize leaders to power and its use. The humanities
themselves have a civilizing power on men and teach
their students to use power wisely and, as Seneca
would have it, gently.
In order to truly lead other persons in any age, one
must first know one's self. Despite the present emphasis on systems design , quantitative demands, executive constellations, and advisory councils, the fact
remains that at the moment of truth all persons must
ultimately look within and to themselves. It is essential,
therefore, for leaders to know their innermost thoughts,
value systems, strengths, and weaknesses. (Silber &
Sherman, 1974, p. 165) Without self-knowledge leaders
are as the lines from Goethe's Hermann and Dorothea:

For in these unsettled times the man
Whose mind is unsettled
Only increases the evil and spreads it
Wider and wider.

To become an effective leader, knowledge of the self
must be combined with honest answers to such elemental questions as: "Why do I want to lead?" "What
are my qualifications for leadership?" "Where and to
what do I want to lead others?" "Do I want to lead to
make great things or great persons?" "How do my
values square with those who are to be led?" In a
broader sense, what is my life-and-world-view and how
does my life-and-world-view compare with others' lifeand-world-views? In order to work with others, leaders
must first know themselves and must know why they
wish to lead. Inevitably, they will encounter situations in
which their own values conflict with those of their followers and those of the institution . To "know thyself" is
to furnish one with a foundation from which to examine, clarify, and more intelligently solve valueconflicts.
Leaders in the year 2000 and beyond will have to become more and more knowledgeable about themselves
as persons. As the world in general becomes more complex, and education itself confronts the challenges of
the 21st Century, leaders will be facing an onslaught of
uninterrupted crises that will continually (a) test their
value systems, and (b) diminish the time available for
self-analysis. The current revolution of rising expectations coupled with the increased belief among the many
that they have the right to be heard and accommodated, will threaten to usurp both the time and the
individuality of leaders. The freedom of leaders to take
quick action will be up for grabs and their deci_sionmaking power will be greatly reduced . They will be
forced to deal with monumental pressures and problems but will have to face daily crises without sufficient
time and resources to solve them. They will necessarily
have to marshal! the best that is within themselves to
deal with the problems and persons they will face. As
DeGaulle is alleged to have remarked, "when faced with
a crisis the man of character falls back on himself. "
Leader~ of the future are likely to learn the truth carried
in the dictum of Epictetus: "No man is free who is not
master of himself." To paraphrase Montaigne, leaders
of the future will need to get the very best out of their
own individuality.
Self-knowledge and the individuality and freedom
that frequently accompany it are best gained by st~~ying the humanities. Serious study of the humanities
teaches students what Goethe thought to be the most
difficult thing of all - seeing with one's eyes that which
is spread before him. The humanities provide the student a means of removing what the poet John Wheelock has called a shield between man and reality. The
humanities do this by offering the individual student a
kind of starting point from which he or she can get a
sense of human solidarity but also the knowledge that
each individual is unique. By becoming familiar with the
thoughts of others, students are stimulated to think of
themselves and to, in the words of George Herbert
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Meade, "take the role of others." It is through such
identification and role-taking that students learn to
more fully know themselves. The humanities introduce
the student to individuals' lives that are often exasperating and sometimes painful. To see one's own
self in perspective, to be able to identify with others
whose fates are similar, and to discover that one's own
life is but a fragment in the life of humankind, makes it
possible to get a handle on who one really is and allows
one to begin to address the question of Ecclesiastes:
"What is best for men to do during their few days of life
under the sun?"
The humanities appear to be the ultimate tool for
preparing future educational leaders because they deal
with life, teach the trade of life, and inspire the individual to do something with his or her own life. They
stimulate the individual person to become conscious of
others and to work in behalf of others without being
directed by others. A major feat for leaders of the future
will be one of learning how to become other-centered
without being other-directed . The humanities can help
achieve this other-centeredness by raising the level of
consciousness of the student who would be a leader.
The person whose thoughts and feelings are enlarged
by the humanities will wish to become a leader in some
way, and will come to see the point made by St. Ignatius of Loyola some 400 years ago: "If you would
perfect others, first perfect yourself. "
Leaders in the year 2000 and beyond will inescapably
have to become what Albert Schweitzer has called
"ethical perfectionists." Regardless of the era in which
persons are in positions of power, leadership requires first, last, and always - persons of noble character and
high integrity . Reginald Jones of General Electric puts
the matter this way.
Some things don't change. In the end, it comes
down to character. Successful leaders in business,
government, academia, or any other field will continue to be those who somehow carry within them
the impulse to serve the larger destinies of mankind. Competence is necessary, but it is not
enough. People will forgive many failings if they
sense that one is trying his or her very best to serve
their nobler needs and aspirations. (as quoted in
Barmash, 1978, p. 239)

Harold Blake Walker maintains that America's
greatest leaders are, at bottom, moral persons. According to Walker (1978), the greatness of Washington, Jefferson, and Lincoln rested on their capacity for moral
and spiritual leadership rooted in their personal integrity. (p. 46) They were honest men of action working in
behalf of their country and their fellow-men and
represented, as all great leaders do, Abraham Maslow's
"moral man. "
Both contemporary and future leaders face sternly
demanding publics which expect the highest of ethics
from their leaders. Watergate, Koreagate , and
AB SCAM all indicate that ethics is the one single quality
which Americans want most from their leaders. Like
Americans in most walks of life, those caught up in
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education are needing, wanting, and demanding honest
leaders whom they can believe and trust. The ethics and
values of our educational leaders are subject to a new
scrutiny and are a central issue with students, faculty,
and the larger public . As Father Hesburgh (1979) has
said, "If there is one concern that characterizes the
post-Watergate, post-Vietnam reality of American
higher education, it is concern about values." (p. 1)
Whether it be the institution of education or civilization
itself, neither can survive without leaders who exemplify
Schweitzer' s " ethical men of action."
Although it is approaching an emotional mine field to
say so, contemporary leaders in education are generally
deficient in the disciplines that nurture the spirit and inspire the ethical. It is here that the humanities can be
helpful, practical, and useful to those who aim to
become leaders in education. After all, one of the ends
of the humanities is ethical; that is, the student seeks
values and virtue through the study of philosophy,
theology, history, and literature. To paraphrase Aristotle, if the student would know virtue, he must learn the
conduct of virtuous men . What better way to heed
Aristotle' s advice than to turn to those times when men
were virtuous and to those studies which treat such
matters? It is from virtuous men and from studies which
treat good and evil that students can learn the value of
moral and intellectual honesty. Personality, public relations, name-dropping, and one-upsmanship can be
learned on the job and can open doors momentarily, but
only character and integrity can keep them open . As
Matthew Arnold has pointed out, proper conduct is the
major part of our life, its largest concern, and the most
significant behavior among peoples everywhere.
Ethics, or right conduct, is rarely learned in today's
marketplace and improper conduct is too frequently
practiced on the firing lines in the educational institutions of our time. Moral integrity is best learned prior to
joining the "establishment" as the pressures to compromise in practically all modern organizations are
numerous and constant. The knowledge and practice of
ethics are more likely to emanate from the study of the
humanities than any other source. It is true that the
study of the humanities can not guarantee that each
and every student will be ethical. It is an ancient and
wise poet who informs students that a person may know
the difference between good and evil, and yet pursue evil
even against his reason. Sometimes, knowledge cuts
little or no ice and there are no absolute guarantees that
humans will always choose good over evil. Nevertheless, exposure to the ethical wisdom of mankind's
greatest poets, philosophers, and prophets should arm
students with a knowledge of what constitutes ethical
behavior and a conscience that must be ashamed of
unethical actions.
As we rapidly approach the 21st Century, leaders will
have to remain calm in a chaotic world in which values
shift as often as the desert sands. Leaders in the year
2000 will have to be change-conscious without accepting those changes which erode their view of what is
right and they will have to remain ethically firm in an
unstable world . Leaders of the future will have to pos-

sess the deepest spiritual qualities and moral convictions possible to build bridges that will allow their clients
to cross the troubled and turbulent waters of the next
century. Leaders of tomorrow must never forget that
there are values which transcend big budgets, high
numbers of student credit hours, and cost study analysis reports . Educational leaders in the next century will
have to assert great ethical fortitude to resist the temptation to manipulate data that will bring their institutions
more money, security, and visibility. As resources
shrink proportionately and increased accountability is
called for, the temptation for leaders to develop deceptive strategies that will win the moment for their institutions will be unusually tantalizing.
The humanities appear to be the best bet in helping to
prepare ethical educational leaders for the future. It is
the humanities alone that treat the history of ethical
thought, both East and West. Properly taught, the humanities stimulate students to deal with elemental, inward questions of right and wrong about which the individual and crowd are thinking. When studying the humanities, students are exposed to the fundamental
value of such leadership qualities as integrity, commitment, openness, understanding, altruism, magnanimity, concern, compassion, empathy, and humility. Such
qualities will be desperately needed by leaders in the
year 2000 and beyond.
The humanities, more than any other set of disciplines, help students to methodically and purposefully
sort out and acquire that ethical knowledge and behavior which will be needed in the future. Above all, the
humanities awaken students to the importance of ethics
as a tool for creative and spiritual leadership. The
humanities, when rightly taught, help produce ethical
persons, the likes of which will be sorely needed in the
21st Century. When the humanities are taught effectively, students are knowledgeable about ethics and are
inspired to take ethical action on behalf of others because they become like one of the world's greatest
teachers and leaders when he underscores the value of
ethics, as quoted by Richard and Clara Winston (1965):

A new renaissance must come . . . the great renaissance in which mankind discovers that ethical
action is the supreme truth and the supreme utilitarianism. . . . All I desire is to be one who prepares
the way for this renaissance. (p. 35)
Unquestionably, all competent leaders in the year
2000 and beyond must, of necessity, become futurists
themselves. The rapidity of change, coupled with the
grave problems and potential terrors which appear to
form the future, require that future leaders immediately
begin preparation for forecasting events of the future.
Although "scientific management" has generally taught
contemporary leaders to pay little or no attention to futuristics, this practice can no longer be tolerated. Tomorrow's leaders can not fight the battles of their day
with the battle plans and strategies of the prior day's
war. The Frenchman, Bertrand de Jouvenel, puts the
matter this way: "I would willingly say that forecasting
would be an absurd enterprise if it were not inevitable.

We have to make wagers about the future; we have no
choice in the matter." (Cornish, p. 15) The importance
and necessity of looking at futures is also stressed by
Charles Francis Kettering when he says: "We should all
be concerned about the future because we will have to
spend the rest of our lives there." (Cornish, p. 13) The
future is simply too important to ignore or take lightly.
Because organizing and planning for the future is so
central to the work of leaders, it is both (a) surprising
that futurology has been largely ignored by so many
students of leadership and (b) impossible to ignore
futures research any longer. All educational leaders are
concerned with influencing and creating the future of
their institutions and by becoming futurists, they take at ·
least some of the guesswork out of futures planning.
The leaders of tomorrow will have to give those whom
they serve more realistic assumptions about what is
possible, when it is possible, and how to make the possible a reality. Just what will be possible depends on the
ability of leaders to (a) forecast the future with accuracy, (b) meaningfully communicate their vision of the
future to their colleagues, and (c) make decisions that
are based on data from future studies.
The humanities hold high potential for preparing
leaders to become futurists. Futurists explore the disciplines of history and literature in particular to forecast
and improve the future. In their use of the Principle of
Continuity, the Principle of Analogy, and trend extrapolation, futurists look to the past for keys to the future. In
writing scenarios of tomorrow's world, futurists draw
upon their imaginative powers and creative abilities to
give mankind direction in future times. Even the idea
behind the Delphi technique has its roots in history and
to administer the technique, it is necessary to utilize
many of the benefits gained from studying the humanities. The ability to search out that which is relevant,
organize it, communicate its importance, and bring it all
together in a meaningful way comes most frequently by
studying the humanities. For those who believe in the
power of the human mind to solve problems, the
humanities and the future are not only inextricably
bound together but they both hold the key to
humankind's destiny.
The humanities can do much more to help prepare
future leaders to better cope with tomorrow's problemridden world. Briefly, but specifically, the humanities
can help educational leaders to:
1. Counteract the narrowing effects of overspecialization which is likely to characterize the future.
2. Broaden their understanding of different cultures
and peoples in a century in which education will take on
an increased international dimension.
3. Better cope with the enormous stress that they are
destined to face in the year 2000. Vice-Admiral James
Bond Stockdale, a prisoner in North Vietnam for five
years who knows much about combating stress, has
written: "Generally speaking, I think that educatipn is a
tremendous defense: the broader the better. ... I am
saying that in stress-situations ... the hard-core classical subjects are what serve best." (Ebersole, 1979, p.
48)
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4. Develop their imaginative powers, an ability that
will definitely be needed to combat our present drift
toward routinization and lack of creativity in education.
Napoleon's notion that it is imagination that rules the
wo'rld may be the idea that carries the future.
5. Recognize and value the importance of quality as
well as quantity in education. Whether it be the "quality" sought by a Persia in Zen and the Art of Motorcycle
Maintenance, the excellence of a John Gardner, or
"superiority" as conceived by Alfred Adler, the need for
quality in education in the year 2000 will have to be
honored.
6. Seek and identify ability and quality in others. No
one person will be able to do all that must be done in organizations of the future. The notion of one-man rule
will give way to leadership by teamsmanship. As Loren
Eiseley has said, "There is no man, there are only men. "
The ability of the person at the helm to assemble a team
of talented persons to help him lead will be crucial in the
21st Century.
Educational leaders in the year 2000 and beyond have
their work cut out for them. As we move swiftly toward
the next century, it appears that practically everything is
becoming more difficult. As affairs grow more and more
challenging, we will need the most enlightened, ethical,
and human leaders possible to wrestle with that which
W. 8. Yeats has called "the fascination of what's difficult." It is the purpose of the humanities to prepare
such persons. Properly taught and learned, the humanities will help to develop leaders who possess: (a) the
creative imagination ttiat can envision what the future
might be and (bl the moral courage that can make the
future which might be into a reality.
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Declining Enrollments: A New Opportunity
for the Principalship
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As most communities and school districts bemoan
the fact that enrollments keep declining, school administrators have often adopted a pessimistic and defensive posture. Escalating per/pupil expenditures, reductions in force, closing neighborhood schools, busing, etc. have had the effect of making school boards
and administrators almost apologetic for things beyond
their control. With the loss of thousands of students to
public education each year, could anything but a defensive posture be expected? Can there be anything positive in such an undesirable situation? The answer is yes!
There is a silver lining to the cloud of declining
enrollments which is being overlooked. For years following World War II, the public schools were required
to vigorously expand their facilities, their staffs, their expenditures. The logistics of this population explosion
had a particular impact upon the position of school principal. (Drake and Roe, 1974, p. 15) Increasingly, the
principal was forced to become a manager of things,
and the traditional role of instructional leadership correspondingly suffered.
One would be naive to believe that student population expansion was the sole factor affecting a transition
in the principalship. Obviously developments such as
teacher unionization and consolidation to create larger
school districts were also major contributors. (Kanner,
1977, pp. 34-40) It is, nevertheless, reasonable to conclude that the constant expansion of schools and school

districts was a detractor to the healthy development of
the concept of instructional leadership for school site
administration.
It is tempting to fall prey to the contemporary cries for
economy and reduction of services and programs as enrollments continue to slide. Unfortunately, such urgings
are frequently the result of myopic generalizations
rather than sophisticated analysis of factors such as inflation and philosophy. Such urgings also ignore the
fact that most citizens and educators believe that our
schools must become more, not less, effective. The
alternative suggested here rejects the assumption that
lower enrollments will have only negative outcomes.
Rather, it proposes that the current trend may present
the opportune time to vastly improve the quality of
education, in general, and the efficacy of educational
leadership, in particular. Paramount to this improvement is a rebirth of the concept of instructional leadership.
With fewer students and teachers, now may be the
pragmatical time to explore and nurture the professional
status of the principalship. To accomplish these goals, a
myriad of efforts must be made by universities, school
boards, superintendents, teachers, taxpayers, and, of
course, principals. Presented here are four specific
areas that can be pursued more advantageously because of prevailing conditions to achieve the goal of
reincarnating the role of instructional leadership.

Role Ambiguity
Amazing as it may seem, the role of the school principal remains ambiguous within the educational community. (Becker and Goldhammer, 1975, p. 106)
Numerous research studies, books and articles have not
achieved the goal of eradicating the incertitude that
hangs over the principalship. These efforts to clarify,
these data that are collected, and the theories that are
developed have frequently been ignored by practitioners . Thus, there is a need to explore ways that the
conditions created by declining enrollments can be
utilized to more actively involve principals in removing
this ambiguity.
Lower enrollments may allow school districts to
assume a more positive attitude concerning research
and experimentation. Physically involving principals, for
example, in research studies can serve to validate the
elements of instructional leadership. Additionally, participation in analytical studies could provide valuable insights concerning the relevance of current university
training programs.
Most principals have had little time to read research,
let alone to participate or conduct research . Declining
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enrollments can be utilized to reduce the managerial
functions and to create this necessary time. Essentially,
smaller schools and / or increased administrative assistance presents a tremendous potential for professional
involvement in clarifying the essence of instructional
leadership.

Time Management

·.

I'

-:

Lower student enrollments have tempted many
districts to simply close school buildings, reduce staffs,
and retain the managerial expectations for the principal.
This, of course, assumes that the status quo is quite acceptable . Most educators would agree, however, that
the current utlization of principals is far from being acceptable. Teachers and principals tend to desire a more
active role for the principal as an instructional leader.
(Krajewski, 1977, p. 16)
Two alternatives can be pursued to provide greater
time allotments for instructional leadership activities.
First, as enrollments decline, school districts could
simply reduce the size of schools, and in essence,
reduce the size of the staff, the number of pupils, etc .
Secondly, if certain school closings are essential, rather
than simply eliminating administrative positions, the
displaced principals could be assigned to remaining
schools as assistants. Both alternatives would provide
greater opportunity for the principal to lighten his/ her
burden with managerial functions and devote more time
to academic responsibilities.
When enrollments were in a growth pattern, the
necessity for effective management often precluded
idealistic thoughts about the principal being an instructional leader. Many practitioners and education professors concluded that the principalship had, by
necessity, evolved into a pure management job, and
thoughts of instructional leadership were, at best,
nostalgia. The reversal of the growth trend has substantially weakened the argument of management primacy
in time allocation . Increases in administrative staff (or
maintaining the current level of administrative staff as
schools are closed) are rejected simply because it is too
costly. It is highly probable that such rejections are the
result of public and professional perceptions that principals really have little to do with the education of boys
and girls. The time has arrived when leadership potential for improving education must receive equal consideration with prevailing fiscal concerns and questionable conclusions.

Gradual Decentralization
Centralization of authority and decision making is the
third area that should receive attention. Growth and expansion encouraged the adoption of bureaucratic
theory for public schools. Efficiency became a top
priority as districts struggled to provide additional space
for additional students. In embracing more centralized
decision making processes, many schools failed to properly protect the integrity of the individual school. Mor-
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phet et. al. identified the need to differentiate the things
that must be done centrally and those that must be executed at the local level. Failure to maintain the desirable balance of decision making at the local level,
they warned, would handicap the development of effective local leadership and responsibility . ( Morphet,
Johns, & Reller, 1967, pp. 26-7) In far too many school
districts, this caveat has been ignored, and the principal
has evolved to an executor of rules rather than a decision making force for curriculum and instruction .
Just as growth served as a catalyst for centralization,
it is possible that current reductions will result in greater
advocacy for decentralization . Making individual
schools more autonomous will force the principal into
the role of instructional leadership . (Shuster and
Stewart, 1973, p. 34) Thus, the time has come to explore potential benefits for education and educational
leadership that could result from a gradual movement
toward decentralization of governance. Heretofore, environmental conditions did not encourage such exploration. Smaller schools, less emphasis on expansion, and
increased knowledge concerning organizational theory
now make such considerations plausible.

Principal-Teacher Relationships
Finally, the current trends regarding enrollments offer
the opportunity to investigate another critical barrier to
instructional leadership, the issue of principal-teacher
relationships . Many principals truly believe that they
should involve their staff in decision making related to
curriculum and instruction. They perceive their leadership role as one of collaborating and working closely
with teachers . (Kowalski, 1979, pp. 160-1) Unfortunately, collective bargaining, centralization, and large
schools have served to drive a wedge between the principal and the faculty. Smaller schools with fewer
teachers would present a more conducive environment
for " mending fences. "
Increased contact with teachers can be a powerful
force for increasing credibility for the professional
stature of the school principal. Principals should be the
primary force to help teachers to grow professionally.
This can best be accomplished in an environment of
trust and mutual respect.

Summary
The reactive / defensive posture to the current trend
of declining enrollments is not the only alternative
available to administrators. Within the context of these
problems there are new and unique opportunities for
improving education. At the forefront should be the
renewed hope that the instructional leadership role of
the school principal can be properly defined, refined,
and solidified . Educational administrators should seize
this occasion to eliminate ambiguity regarding instructional leadership, to remove the barriers imposed upon
the principal's time due to managerial functions, to
reexamine the desirability of decentralizing authority,
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and to build new bridges for improved teacher-principal
relationships. These goals should be pursued not because it would draw attention from the problems now
confronting schools, not because it may be politically
expedient, but rather because the professional status of
the principalship is fundamental to improving education. To permanently relegate the principal to be a middle manager of things would be tragedy.
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1980-81 A GREAT VEAR

On July 1, 1981, Dr. Frank Lutz completed his first year
as Dean of the School of Education at Eastern.

For me, this has been the best professional experience of my 31 years in education. A major contribution to that fact was the continued development of the
School of Education and what I believe are some amazing accomplishments of our people.

While other professional education schools are struggling to slow a dropping enrollment, we experienced
growth at every level. Known for years for its fine
teaching and the teachers we produce, our S.O.E. grew
almost 5% last year, approximately twice as much as
any other school at Eastern.
We developed new courses and programs in foundations, elementary education; and special education
developed a completely new program and had the only
new option approved in the Board of Governor's Universities.
Research and publication grew. Five grant proposals
were written and submitted. While 1980-81 was not a
good year for funding, we increased our total grants in
S.O.E. and learned a good deal from those unfunded.
Faculty presented 60 papers at national and state conferences. For the first time in the history of the S.O.E.,
we were able to fund travel to these presentations: a

real step forward, I believe. S.O.E. departments sponsored 75workshops and conferences, with a total attendance of more than 2500. The faculty had 60 state or
national publications; 3 chapters in books, and 2 books
were also published.
Service to the community and the professions was
high. Fourteen offices were held by faculty members at
the state, national or international level and over 100
presentations were made to various groups.
Finally, and of particular significance to this readership, The Education Journal was redesigned. It was
given a new format and the quality significantly increased. Numerous positive comments came in, many
echoing one reader's evaluation ". . . its finest issue
ever!" and our editor is not done. He is planning to move
to a quarterly by 1982-83 with three issues in 81-82.
So my congratulations go to all of you who made this
a great year for our School of Education. To the faculty,
the administrative staff, the students, the alumni (whom
we want to hear more from), the teachers and administrators of our service region - keep up the good
work. You haven't seen anything yet!
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VOCATIONAL EDUCATION:
CURRENT STATUS AND FUTURE TRENDS
PETER G. KIRBY
studies were called for, including 1) a review of the
distribution of vocational education in terms of services,
occupations, and target populations, with recommendations on what the distribution should be, 2) analysis
of how well current programs comply with the federal
human resource laws (EEO, etc.), and 3) an assessment
of program quality and effectiveness. (In Brief, 1979, p.

3)

Peter G. Kirby is an advanced graduate student
in the College of Education, University of South
Aorida. He is seeking a doctorate in adult education. In addition to his studies, Mr. Kirby is an experienced management consultant, specializing in
training and development activities.

Currently the direct federal expenditures for public
sector vocational education are approximately $785
million with the states spending an additional $5 billion.
Within this context, "the AVA (American Vocational
Association) legislative task force recommends broadening support to enable vocational education to affect
the national goals of energy, full employment, revitalization, community development, national defense, and
equity." (Bottoms, 1980, p. 8) The AVA also calls for a
$4 billion federal commitment to meet these needs. (p.
9) We have then, a request for more expenditures at a
time when effectiveness of existing programs is being
questioned.

Current Focus

Twentieth century vocational education has by definition been political in nature, and typical of any political
based approach this alliance has had some positive and
negative aspects . The changing nature of the economic
and social needs of our country is throwing light on
some of the negative aspects of this political alliance .
The Smith-Hughes Act of 1917 gave vocational education a virtually unaltered orientation for some 46
years. The Act supported specific programs to build
specific skills that were oriented to the local community
needs. (Evans and Herr, 1978, p. 90) Although supported by national legislation, vocational education was
parochial in its orientation.
The 1960's and 1970's re-focused vocational education. Commencing with the Vocational Education Act of
1963, a new emphasis was placed on the vocational education field. In an attempt to reverse serious social problems, vocational education began to focus on individual needs while shifting to a more national context.
Specific problems, such as the handicapped, sex stereotyping, youth employment, and the educationally
and economically deprived were directly addressed in
various pieces of vocational education legislation.
In the mid 1970's, the beginning of a re-evaluation of
vocational education began. The 1976 Vocational Education Amendments provided one million dollars to
thoroughly evaluate vocational education. Several
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Vocational education's focus is diverse. The listing of
priorities has taken vocational education across many
vistas as it has tried to accomplish its many missions.
This paper looks at six areas that provide an orientation
to the current status and hopefully leads to some hints
at future trends of vocational education.
Competency Based Vocational Education . One of the
most exciting areas of vocational education has been
the increased emphasis on competency based vocational education. The 1970's may be viewed as a
"break-through era" with the development and commitment to competency based vocational education.
Briefly, competency based education stresses the
skills required and the abilities of the individual student.
More specifically, programs are based on

"verified job competencies, to provide self-paced individualized learning that would enable each student
to attain the skills necessary for entry-level employment and eventual advancement, and to base exit
decisions on demonstrated attainment of competencies." (Ridge Vocational ... Display, 1980, p. 2)
The emphasis on individual needs and open entry/open
exit options provides flexibility unknown before in vocational education . This flexibility, however, confronts
traditional orientations toward starting and ending
educational efforts at specified times.
The commitment to competency based vocational
education is demonstrated by such display centers as

Ridge Vocational Technical Center in Polk County,
Florida. The Center has been designed and established
to operate and promote competency based vocational
education .

Growing Orientation to Post Secondary Vocational
Education . One of the fastest growing areas of vocational education is in the post secondary area. Approximately 15-20 percent of the current vocational enrollment is post secondary, but the growth is quick and expanding. Evans and Herr (1978, p. 229) state that in
1965 there were 207,000 students in post secondary vocational technical education and it doubled in 1966. By
1970, there were five times that of 1965 and 100 percent
increases may be expected each five years until 1985.
This rise in activity will no doubt continue beyond
1985. It also shows that the vocational education student of the future may have different needs, values, and
goals from traditional vocational students. The changing nature of the vocational student has helped the
community colleges and private vocational schools
grow to become a very important part of the current vocational education delivery system .
Youth Unemployment. Vocational education has
been oriented to the young of America. While this
orientation is already beginning to shift, it is an important aspect that demonstrates the current focus of
vocational education . One concern for vocational education has been the difficult transition for the young student from school to work. In the 1970s, "of the instructional innovations that have emerged from vocational
education, job experience programs provide the most
effective transition between school and the world of
work" (Wheeler, 1979, p. 21).
While this is a positive endorsement, the job experience programs do not seem to be effectively utilized,
despite the continuing problem of youth unemployment. While some 400,000 students are involved in
these programs, a survey conducted by The Conference
Board found in interviews with company officials "that
the schools are not soliciting as much cooperation as
many firms are prepared to give." (Students .. . Experience, 1980) It appears that viable transition programs have been developed but need to be extended in
use.
While the above approach is effective with school
aged youth , there is the further problem of unemployed
youth out of school. In 1979, the Youth Employment &
Demonstrations Project Act provided three quarters of a
billion dollars to address this problem . The interesting
aspect of this program is that Congress turned to the
Department of Labor, not the Office of Education, for
answers to this critical and as yet unsolved problem .
This appears to be an indictment of traditional vocational education approaches.
CETA. The Comprehensive Employment and Training
Acts of 1973 (CETA) replaced the Manpower Development and Training Act. CETA's orientation is parochial,
with decision making at the local level . CET A is designed specifically to focus on the problems of the
economically and educationally disadvantaged. Its
target groups are, and may continue to be, the greatest

educational challenge of vocational education.
The orientation of CETA is toward people lacking skill
and educational history and to train them in specific
employable skills within their community. CETA's lessons have been many; its results are mixed . One interesting aspect is the attempt to involve local business
and industry in this vocational education enterprise.
Specifically, the Private Sector Initiative Program
(PSIP) is designed, through various economic incentives, to obtain private sector participation in hiring and
training the structurally unemployed.
Research and Evaluation. The goals of vocational
education have basically been unquestioned. Consequently, the results also have not been questioned. An
indication of the concern with this area is the Educational Amendments of 1976 (P.L. 94-482) which in part
was set up to insure that the intent of vocational education legislation was being properly carried out as
evidenced by thorough program evaluation.
lone Phillips, ( 1980) editor of VocEd reports "the bare
facts show us that there has not yet been nearly enough
research about vocational education ." (p. 29) . Although there are some longitudinal studies (TA LENT)
there is a crying need to scientifically evaluate the validity of vocational education. This is especially so in light
of the fact that

"many of the short term studies that have come out
in recent months, have arrived at conclusions that
are highly critical of the value of vocational education. " (p. 29)
The Disadvantaged. Since the Vocational Education
Act of 1963 spelled out a concern for people with handicaps, this orientation has been expanded. Vocational
education must now be presented in such manner and
environment that people with handicaps will not be denied vocational education opportunities.
Federal legislation has therefore put vocational
education in a pivotal role in solving this societal problem - expanding opportunities. "Vocational education
is still viewed as a means of bringing the disadvantaged
into the majority society." (Wheeler, p. 7) While this is
an important role to fill, it may call for major adjustments in traditional vocational education.
The six areas reviewed above illuminate some innovations and some indicators of the future role of vocational education as well as some impending problems.
They provide insight as to where vocational education is
as we face the last two decades of the twentieth century. They show a critical movement, one given large
responsibilities, yet one with many problems. Further,
vocational education will be impacted by new as well as
traditional considerations in the years ahead.
Future Considerations
The 1970's saw vocational education move away
from a total orientation toward school aged students.
There are several factors that will increase the need for
this movement. The four major factors impacting vocational education in the future are technological change,
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demographic changes, social issues, and workforce
forecasting.
Technological Change. Technology, its discovery and
use, has been the standard for the United States
economic system. Yet the 1970's saw problems evolve
as other countries became equally productive in this
field. The 1980's, however, should bring a rekindling of
our technological expertise.
Energy alone should create a technological need
within our country. The energy solutions are diverse,
from high technology to at-home applications. As the
diverse technology emerges, a wide range of low level
technical jobs should appear.
But other areas besides energy will impact our
economy. The information needs of our country continue to grow. Information processing equipment is improving with great rapidity. This will call for new
knowledge and skills across the vocational spectrum.
Changes in transportation will undoubtedly come as
quickly as they have in the past ten years. Economic and
technological breakthroughs may change product distribution methods as the 21st century approaches.
These changes are upon us and they will grow quickly. The rapidity with which new jobs are created will
call for a flexible, adapting vocational education system.
Demographic Changes. The nature of this country's
employable people is changing. By 1990, 73.5% of the
employable work force will be under age 44. The largest
increase will be in the 34-44 age group which will jump
from 18.2% to 25.3% in 1990. The biggest drop will be
in the 16-24 age group, going from 25.0% in 1977 to
19.3% in 1990. (Nadler, 1980)
All demographic changes impact our activities. But
these are rather rapid changes which will demand a rethinking of priorities and approaches to vocational
education.
The demographic changes we face are not just in the
area of changing age distribution. The location of jobs
and the people who need them has the potential to be a
compounding problem in the years ahead. "The youths
we began training in the mid-1960's now fill the unemployment and welfare offices of our cities at a rate of
about 35 percent for minority males and nearly 70 percent for minority females." (Casserly & Seigel, 1979, p.
23) The critical issue here is not an educational one,
however, but an economic and employment one. If
there are no employers save the government (the employer of last resort), the problem will not be remedied.
The concept of Enterprise Zone, areas to open up
economic development in inner cities, may be an important outgrowth of demographic change. It may further
be of vital importance to the future of vocational education.
Social Issues. In his article, "Looking At The
Horizon", Nadler cites seven life style changes that will
impact us in the future . (Nadler, pp. 53-56) These include 1) an increase in the number of single parents, 2)
more disposable income as family size decreases, 3) increased disposable or liesure time, 4) increase in the
number of dual career households, 5) an orientation
toward careers rather than jobs (seeking intrinsic
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rewards), 6) increased flexi-time (new patterns of
work), and 7) changes in where we work (flexiplace),
ie., at home instead of the office. All of these changes
can and will impact vocational education.
Single parents may need new skills to obtain employment to meet their new responsibilities; more leisure
time may give opportunity to try learning new skills;
dual careers may mean a demand for vocational education to help improve job situations and status, and so
on .
White collar workers will not be the only ones affected by these life style changes. All workers will feel
the pressures brought on by these changes. The need
for flexibility in offerings appears again as new
segments of the population have time and need to learn
vocational skills.
Predicting Workforce Needs. The predicting of
workforce needs has never been a very exact science.
Making accurate predictions on a national basis is difficult, as many data bases must be combined. Further,
because business, the employer of the vocationally
trained, is an economic institution, it often has difficulty
predicting even medium, let alone long term, needs.
Business is also reluctant to share manpower predictions publicly as they can be interpolated to reveal
economic secrets or positions.
While this orientation may not change, there are certain predictions we can be certain of. The problem of
dislocation is an example. As we approach the 1980's,
"as many as 2.5 million workers may suffer the effects
of economic dislocation annually." (Senate Committee
. .. , 1980) This type of information is important and
should cause investigation to identify where these
dislocations are likely to take place. Then, and only
then, can plans be made to meet an obvious need.
The predicting of workforce needs is critical to accurate planning for vocational education. Along with
research on vocational education effectiveness, a need
for improvement in this area is obvious.

Predictions and Conclusions

The concept that K-12 education should prepare people to function successfully through life is under serious
question. For vocational education, that philosophy has
not been true for some time. To meet the needs of the
1980's and 1990's, changes must take place in the structure and orientation of vocational education.
Flexibility . Everything points to a need for increased
flexibility. To meet the rapidly and ever changing
demands of our society, traditional approaches and
rules must be altered. This is especially true for vocational education . The challenge will be to see if the
Ridge Vocational Technical Center concept, based on
competency based education, can resist the pressures
that come from traditional public education. In an era of
increasingly scarce resources and rapidly changing
needs, flexibility is a necessity.
Private Vocational Education. Because of this need
for flexibility, the projection for private vocational
education is positive.

"Programs that are non-traditional may differ from
established ones because the delivery systems are
not tied to familiar schedules, credits, and so on.
For example, private or proprietary vocational
schools attract many students because they offer
open entry I open exit curricula and seldom require
the "extra" classes public institutions may add on"
(Wheeler, p. 31)
The ability to quickly adapt to new vocational training
needs and abandon useless but traditional programs
enhances the future of private vocational education institutions. It also severely challenges the future role of
public school vocational education in the decades
ahead.
Need For Adult Oriented Teachers. A predicted area
of job dislocation is vocational education teachers in the
public schools. The changing nature of the vocational
student, one older with experiences, will make demands
on traditional teaching skills. As the high school age
population decreases, secondary vocational educators
will seek employment teaching the adult vocational
students. A need to steer them to unaccustomed andragogical methods will be a high priority in the 1980's.
Sex Representation Issues . The various federal laws
and the changing needs and values of Americans brings
sex-related problems to the forefront. As our values and
expectations continue toward increased sexual equality,
the issue of female leadership will be of prime interest.

"One look at statistics on minorities and women at
the mid-management level and above shows a highly disproportionate representation (on the side of
low representation). The sad fact is glaringly evident
in the ranks of vocational education as well, from
state directors of vocational education to local
education agencies" (Wheeler, p. 18)
If vocational education is to solve the various issues it
has been charged to address, it cannot overlook problems in its own arena.
But sexual representation has importance beyond
vocational education's internal situation. As employment segments continue to be pressured to increase
equality of opportunity, participation by females in nontraditional vocational training will grow. The design and
implementation of vocational education in the future
must take this important factor into consideration.
Research. The decades ahead are likely to be ones of
scarce resources . Because of this, more emphasis
needs to be placed on validating the approaches called
for as vocational education deals with new problems
and circumstances.
One current concern is that students are not placed in
the jobs trained for but are entering other occupations.
In a 1976 study in Massachusetts, Conroy found that
about 27% of all occupational education students take a
first job in a field for which they train . (Conroy, 1979, p.
268) Therefore, 73% are not entering employment
situations for which they have been trained. We need to
know more about what these kinds of data mean.
The 1980' s and 1990' s will increasingly become eras

of accountability. Effectiveness will be demanded and
no longer will programs be funded unless they produce
specified results. Increased research should be a product of this new found accountability orientation. If
research is increased it will bring a product already
recognized as one sorely needed in vocational education.
Closer Alliance With Business. The health and future
of vocational education is and should be tied to the
business community. Employment in general depends
on a strong economic base. In many situations, vocational education has tried to correct negative situations
where strong economic conditions did not exist. The
failures of educating and employing inner city minorities
is a real problem still seeking solutions.
Vocational education needs to speak out and support
economic legislation that favors business. Positions
need to be taken publicly regarding concepts such as
Enterprise Zones for our decaying cities. The possibility
of a "teenage wage" below the minimum wage, with
the difference going to state educational vouchers for
potential use in vocational education, is a new and innovative approach. (Satire, 1980, p. 10) Vocational
education needs to take a position favoring this type of
business oriented innovation.
The future of vocational education rests heavily on
the success of the American economic system. The
business community is the ultimate user of the vocational education product, the vocationally trained
potential employee. As it stands now, business has two
choices: create or expand internal vocational learning
centers or use the vocational education system that exists. If the existing system can provide flexible and quality training, the choice is clearer. If the existing system
of vocational education wants the support of business,
then it should strive to form a new alliance to insure that
the market for its products is a sympathetic one.
The future of vocational education, like the future of
many areas of our society today, is cloudy. It will require
innovative, risk taking leadership to help make vocational education able to meet the missions of tomorrow.
Vocational education will have a different learner to deal
with in the decades ahead. Let us hope there is flexibility and innovation that will facilitate serving the ever
changing needs of this different learner.
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GRADES SHOULD NOT BE THE MAIN GOAL

Dr. Ronald Gholsen is Associate Professor,
Secondary Education and Foundations, School of
Education, Eastern Illinois University.

The opening of a semester generates feelings of anticipation, hope, promise, even excitement. And with the
elaborate introductions of courses - content, projects,
assignments, and activities designed to assess the performance of students enrolled in classes, comes what
may be the most stressful facet of education - evaluation - grading.
The press for grades is very real. Parents push,
friends compete, roommates hassle each other, and
teachers almost glibly "lay down the law" relative to
how grades will be determined and ultimately assigned.
Pressures and stress related to evaluation of student
progress are, however, not limited to the "teacher side
of the desk." A question frequently asked this instructor
is "What grade am I earning?"
Students are almost lost in the push for "The Grade"
on the transcript at semester's end . "The Grade" they
strive for is "A" of course. From my perspective that
mad rush for "The Grade" seems unfortunate.
From Kindergarten through graduate school, grades
tend to dominate discussions of the classroom, family
dinner table, the bridge club, and assembly line at the
factory. The "Competitive American Spirit," perceived
to be one of those qualities descriptive of the greatness
of our nation, is introduced, developed, and nurtured in
the primary grades.
Basic questions should be asked at this point. "Is it
possible to feel good about me?" "Am I good?" "What
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can I become?" These are questions which students ask
at the elementary, secondary, and undergraduate as
well as graduate school levels.
Do grades serve a legitimate part of the answer to
these questions? The answer must be yes! However,
grades do not the person totally make! Nor do grades
accurately reflect knowledge, skills, or content gained.
I recall a beginning swimming class. Being afraid of
water, on the first day of class, when told to move from
one side of the pool to the other, I literally walked across
the knee-deep end of the pool. By semester's end, I
could swim four lengths of the pool and carry out all the
instructor's directions. But I earned a "C."
My degree of improvement as a non-swimmer and
loss of my fear of water could be measured in thousands of percentage points. I do not resent the instructor, but I do resent that grade to this day.
Teacher evaluation of student progress throughout a
semester or grading period "Just ain't easy." Working
to achieve established standards, performance levels,
percentages, and skills from the student perspective is
even more difficult.
If teachers as well as students can relax, enjoy the
content and activities of the class, and let the grade
become less central in both their minds, perhaps this
semester will be more productive, meaningful, pleasant
and useful for all involved.

A Review of Research on the Development of
Sex Differences in Infants
ANNE CAIRNS FEDERLEIN AND ANNE DEHAAN

Dr. Anne Cairns Federlein is Chairperson,
Department of Early Childhood, at Oakland
University in Rochester, Michigan.

Ann Betzing Dehaan is Director of the Early Toddler Program at Matthew R. Lowry Early
Childhood Center, Oakland University in
Rochester, Michigan.

The exploration of sex role development in young
children is important, as traditional male and female
roles appear to be changing within the nuclear family.
As a result, more children at younger ages are in early
childhood centers, rather than being cared for in
homes. Consequently, these new family patterns are
having an impact on the curricula in the early childhood
centers, not to mention society as a whole. Reviewing
the research on sex differences in infants serves as a
premise for educational programming for infants and
parents, as well as for future research on sex role
development in preschool aged children. If knowledge
of the existing research can awaken the need to establish non-sexist curricula, then early childhood programs will allow children to develop to their fullest
potential as human beings, not limited by their genders.
The sex of a human being is determined at conception by the twenty-third chromosomal pair. If two "X"
chromosomes have paired, the child will become a female; if an "X" and a "Y" chromosome have paired, the
child will become a male. Some theorists believe that
this initial biological combination plays a major role in
the development and achievement of sex-typical behaviors ( Hutt, Garai and Scheinfeld, Freud, Erikson).
Money, Hampson, and Hampson (1957), studied human beings who, at birth, were assigned a biologically
incorrect sex. In rare instances, the biological sex of a
child has not been correctly identified at birth and these
infants, born with undifferentiated or ambiguous re-

productive structures, have been subjects for research.
The most extensive data collection on this topic was
done by Money, Ehrhardt, Hampson, and Hampson at
the Endocrine Clinic of the Johns Hopkins School of
Medicine in Baltimore, Maryland. Birns (1976) refers to
the book Man and Woman, Boy and Girl, published by
Money and Ehrhardt (1972), which summarizes data
collected on hermaphrodites. The findings discussed
have been used to support both the biological determinists' position and those who credit social influences·.
Kagan (1969) observed newborns and attempted to
equate the existence of characteristics early in life to
biological determinism, that is, the characteristics
evidenced at birth are influenced by genes. The actual
potential achieved by a particular trait (height, for example) is reflected by the interaction between the genetic
predisposition and environmental factors, such as diet
and health. Therefore, when neonates are studied,
genetic influences "free" from most environmental contamination can be discovered. Kagan has collected data
on human infants from the time of conception, based
on a theory that fetuses could be more closely related to
genetic coding than neonates.
Hamburg and Lunde (1973) reviewed complex interactions among genetic and environmental factors to
determine the sex differences in human behavior. The
investigations related hormones to the sex differences
in behavior and have determined that sex hormones
enter the brain and measurably affect its activity level.
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For example, Hamburg and Lunde describe several experiments with young monkeys and pregnant female
monkeys who were treated with male hormones. The
female monkeys, when exposed to male hormones,
threatened peers, initiated play, and engaged in rough
and tumble play more frequently than did the control
group. Although inferences were not made about
human behavior, the authors speculate that the subtle
effects of hormones could have an effect on the learning process in human beings. The lines of inquiry
reviewed by Hamburg and Lunde are rooted in genetic
and endocrinological studies and concludes, "the important issue is not the biological behavior per se but
rather the biological contribution to the shaping of what
is learned." (p. 375).
The theory of Hutt (1972) states that males and
females are biologically different; although there is an
influence of environmental factors, these factors
operate on well differentiated organisms. Hutt studied
sexual differentiation in detail and contends that it is the
same in all mammals, the explanation being that the
basic mammalian template is a female one and is acted
upon by androgenetic hormones to produce a male.
The organ responsible for this differentiation is the
hypothalamus, located in the brain .
The differentiation that must occur for a male to
develop has been proposed as an explanation of greater
male vulnerability. Hutt states the following statistics to
support this theory. The ratio of conception averages
120 males for every 100 females. The statistics at full
term of the pregnancies state 110 males born for every
100 females and live births record 106 males for every
100 females. Thus, from conception to birth, males
have a higher vulnerability than do females. Hutt found
that this susceptibility is evidenced at birth (males are
more prone to lack of oxygen) as well as throughout
life. Males have higher rates of cerebral palsy, viral infections, and ulcers.
In utero, male sexual development precedes female
sexual development by four weeks; however, all other
aspects of male development are considerably retarded.
Hutt states that at twenty weeks after conception the
male development lags two weeks behind the female
and the newborn male is equated with a four to sixweek-old female. At maturity, overall growth patterns
show females two years advanced over males in the
areas of bone ossification, dental, and overall
physiological maturity.
Birns ( 1976) researched the emergence of sex differences by observing neonatal behavior. However,
linking this research to sex differences in adulthood
should be available, since a linear relationship has not
yet been established. Birns cites an unpublished study
by Brownfield who observed 100 newborns and their
activity levels during the first week of life. The time sample study of unstimulated neonatal activity found individual differences in the amount of time newborns
spent in a highly aroused state, but no sex differences.
Bell, Waller, and Waldrop (1971) reported higher activity levels in newborn males who experienced traumatic
births. It is suggested that this could subsequently
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result in a higher number of identified hyperactive males
during the elementary school years. The study also
stated that newborn males reacted more vigorously and
quickly than females, when bottles were removed from
their mouths. These same male subjects, when they were
preschool age, were rated as passive because of the
high frequency of onlooking behavior. The same study
documents that girls with stronger prone head reaction
during the first week of life tended to be more easily
awakened and upset than males or females with weak
prone head reaction. As preschoolers, the stronger
females were more active than other subjects. Newborn
females who reacted with excessive spontaneous motor
movements when a blanket was removed, showed
lower frequencies of gross body movements when
preschool aged.
Korner's study (1974) on sex differences in newborns
finds a correlation of greater male prone head reaction
to greater weight and size of male newborns. The research suggests that the higher frequencies of total
body activity in males over females is the reason for
greater muscular strength.
Korner states that females have a greater oral sensitivity at birth and have a higher consumption level of
sweetened formula than males. This begins with females in utero secreting estrogen hormones. However,
Maccoby and Jacklin (1974) state that there is sparse
evidence in determining differences in taste sensitivities
and it is of limited value to future research.
Related studies in tactile sensitivity in newborns were
conducted by Birns (1976) with a group of thirty neonates. The results were consistent during four days of
observing and recording four stimuli, but no sex differences were documented. In a study of seventy-four
infants, Bell and Costello (1964) used an aesthesiometer
to detect differences in tactile sensitivity, but found
none. Bell's work has often been cited as proving atbirth sex differences, yet Bell, Waller, & Waldrop (1971)
states, "there were very few sex differences in the organization of behavior at the newborn period." (p. 130)
Korner ( 1974) refers to a study by Wolff stating that
two-week old females were more sensitive to skin contact than males. Maccoby and Jacklin (1974) reviewed
eight studies on tactile sensitivity and concluded that
there was weak evidence supporting greater female
sensitivity.
Vision has been the most frequently studied of the
five senses. Maccoby and Jacklin ( 1974) have reviewed
the studies of vision and categorized them into habituation, visual stimuli, and visual ability. The newborn
studies are inconclusive and state no sex differences
found between males and females in these three areas.
Moss ( 1967) studied newborn infants during their first
month of life and again at three months. The results
showed that male infants cried more frequently and
slept less than females of the same ages. Birns (1976)
referred to later research by Moss on sex differences
that state that the differences he had discovered in ten
years of work were of marginal statistical significance.
Bell, Waller, & Waldrop (1971) asked that his results not
be reported as indicative of clearly defined differences

between male and female characteristics.
Birns (1976) exposed infants to loud and soft noises
and then recorded the intensity of their motor responses. No sex differences were found. Maccoby and
Jacklin (1974) state that in the review of five studies of
newborn responses to auditory clues, females and
males were very similar in their speed and overall response to auditory clues. Birns reviewed Watson's research which demonstrated that ten-week-old females
could be conditioned by auditory stimuli, while males
could be conditioned using visual reinforcement. Although this original work has been cited as supportive
of early sex differences, Maccoby and Jacklin report
that replications of Watson's study have not supported
the original conclusions.
Korner (1974) elaborates on problems in method in
the study of newborns. For example, in North America
male infants are circumsized sometime during the first
four postnatal days. Consequently, the males have been
eliminated from the studies, or included in spite of the
effects surgery has on the reactions of infants. Korner
cites a second area of concern. Studies stating a bias
for sex role behavior in an area have too often been
used to extend generalizations to larger modes of behavior. These generalizations are in question because
too often different principles underly what superficially
appear to be similar behaviors.
Hamburg ( 1974) concludes that the newborn period is
one of biological instability. Both Korner (1974) and
Hamburg agree that the presence of sex differences in
an area of behavior at one stage of development is not
necessarily continued in later stages of life. The Moss
study ( 1967) found no sex differences in irritability at
birth; however, at three weeks and three months of
age, males exhibited a higher frequency of irritable behaviors. If, as Hamburg and Lunde ( 1973) propose, hormonal influences in utero have an effect on later behaviors in males and females, then infants may eventually express certain behaviors at different times and
with different intensity.
Birns (1976) states that if findings in neonatal studies
indicate continuity throughout development, then
claims about sex differences could be strengthened.
Only the previously mentioned study by Bell, Waller,
and Waldrop ( 1971) found any correlation between a
child's newborn and preschool behaviors, and the results indicate a "longitudinal inversion of intensity."
Nevertheless, no clear cut process can be delineated to
explain the results. Birns emphasizes that because so
much of the literature on sex differences ( Hutt, Garai,
and Scheinfeld, Freud, Erikson) stresses the early appearance of sex typed behaviors as evidence of biological factors, these studies should be re-evaluated.
Behavior reinforcements come most often from a
child's parents. Rubin, Provenzano, and Luria (1976) report that parental biases are evidenced at the birth of a
child and often the first question asked about a child is,
"Is it a boy, or girl?" "The answer, boy or girl, may
result in the parents organizing perceptions of the infant, with respect to a wide variety of attributes, ranging from its size, to its activity, attractiveness, even its

future potential." (p. 179) This study researched parental views of newborn infants based on the sex of the in fant. Using hospital birth records, it was determined
that infants did not differ in birth weight, length, or
Apgar scores (an assessment of the infant's color, muscle tone, reflexes, heartbeat and respiration at the time
of birth.) Parents individually rated their newborns on
eighteen adjective pairs such as active, inactive; firm,
soft; alert, inattentive. Both parents, but fathers in particular, differentially labeled their infants using functions
of the infants' gender. Rubin, Provenzano, and Luria offered various explanations, and stated that labels
ascribed to an infant at birth in this study are sex-typical
and unfounded.
Moss (1974) was cited earlier as having observed sex
differences in the irritability of young infants. His data in
this study reveals differences in parental behavior with
their infants - that is, parents spend more time eliciting
social behavior (smiles and vocalizations) from their
daughters than from sons. Mothers, in general, aroused
and stimulated male infants and calmed females more
frequently. Moss has taken an interactionist position regarding the mother-infant relationship - that is, the infant contributes to the mother's reaction, yet there remains differential parental treatment of infants, depending on the gender.
Fourteen-month-old infants played with adult strangers in a study researched by Frisch (1977). Each infant
was introduced as either a male or female in two different play sessions. When the child was labeled a male,
the adult encouraged more activity and choice of male
toys. When the child was introduced as a female, there
was more interpersonal stimulation and nurturant play.
The children exhibited no significant differences in their
approach to play. "The general picture which emerges
from the results of this study is one in which adults are
playing in masculine ways with children whom they
think are boys and in feminine ways with children whom
they think are girls." (p. 362)
Meyer and Sobieszk ( 1972) researched adults viewing
videotapes of males and females playing. A specific
behavior was perceived as aggressive if the child were a
girl. The researchers concluded that adults who have little contact with young children are more likely to use a
sex stereotype to describe a child's behavior.
Research on sex differences between male and
female infants is having an effect on curricula in early
childhood education. With the changing sex roles in
society and the inconclusive research evidence of sex
differences in infants, there is an increased awareness
of the biases of caregivers, including parents. In the
1980's, more research is needed to determine if there
are sex differences between male and female infants.
Only then can an awareness in adults allow children to
develop to their fullest potential. To be free from biases
based on gender should be a goal for all early childhood
curricula!
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CENTER FOR
EDUCATIONAL
SERVICES
The Center for Educational Services (CFES) is an
organization within the School of Education at Eastern
designed to provide educational services to agencies
and schools with elementary, secondary, and adult education. The Center seeks to provide that portion of the
public school system within the Eastern Illinois service
region ready access to the talent, skills, experience, and
knowledge of the School of Education' s professional
staff. Such services cover the full scope of public school
activities and concerns, academic and extra-curricular,
from pre-school through high school, including schoolparent organizations, administrative units, and governing boards.
Generally, the Center seeks to provide services in four
areas: ( 1) facilitate and improve communication and
public relations among Eastern, the public schools, and
the communities in the Eastern Illinois Service Region,
(2) provide educational services to public schools, (3)
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conduct research in education, (4) seek grants and contracts that will improve the quality of education, both at
the University and in the public schools. Specifically,
the Center is prepared to cooperate with school systems
in: conducting program evaluations and needs assessments; investigating educational problems through
seminars, workshops, and conferences; providing consultants for curriculum revision and solution of individual professional problems; conducting in-service
education programs for teachers, administrators, and
school boards.
The Center continues its sponsorship and / or affiliation with several ongoing service projects. The Area
Cooperative Film Library provides films, A-V equipment, library books, darkroom equipment, and materials and office equipment to area schools within the
general service region . The Center does not administer
this program directly, but plays a key role in organiza-

tion and superv1s1on of the act1v1t1es of the Area
Cooperative Film Library. The ACFL serves approximately 26,000 pupils and twenty-five schools.
The Eastern Illinois School Development Council is
composed of thirty-two public school districts located in
the general service area of Eastern Illinois University.
The purpose of the EISDC is to provide educational, inservice, consultative, administrative, and allied services
to the children, teachers, and administrators in the
school districts participating in the Council. EISDC is a
key group to the success of the CFES, providing essential needs identification and public school perspective as
it assists in the implementation of Center projects. The
CFES staff will work hard during the coming months to
re-constitute and affirm the Eastern Illinois School
Development Council in order to secure even more input and cooperation from the group.
Publication of the Eastern Education Journal was
taken in, during the past academic year, under the "umbrella" of the CFES. The Center provides administrative
stability and financial resources for the Journal, which
will contribute to the continued improvement and expansion of quality and content. Three issues will be
published during the current school year, and the
Center plans to move to quarterly publication by the
1983-84 academic year. Quarterly publication of the
Journal, with added special sections featuring announcements, concerns, and calendar of events for
schools in the Eastern Illinois service region should
facilitate communication and improve inter-school relationships.
The CFES serves as both an initiator and facilitator for
worthy projects in education. During the past year, the
following projects were launched:

1. A three-day educational field trip involving EIU
staff members and public school personnel to
gifted education centers in the greater St. Louis
area. Participants visited, observed, and conducted seminars at Magnet Talented Elementary
and Secondary Schools in St. Louis, East Alton
Elementary Gifted Program (1 -7) in Communication and Math, and Central and Midwestern
Regional Educational Laboratory (CEMREU in St.
Louis.
2. A "Local School Board Forum" in the campus
University Union. Attended by several area school
board representatives and their superintendents,
Eastern staff, and a state legislator, the forum
enabled the board members and their superintendents to share concerns and strategies for contending with the impact of the then-proposed
Reagan budget and other national and state
legislation on public education .
3. A two-day multicultural workshop designed to
help Eastern staff learn to develop students' cultural identity and the attainment of requ_isite sensitivity and skills required to interact in a larger
multicultural society. The purpose of the workshop was to enrich perceptions of values, attitudes, and predisposition of Eastern faculty and
civil service staff so that they can better serve stu-

dents at Eastern Illinois University. The sessions
were conducted by the nationally known Opportunities Academy of Management Training
(OAMT), based in Philadelphia, and were attended
by approximately 100 Eastern staff members.
4. A thorough needs assessment to determine the
feasibility of establishing a parent-child pre-school
cooperative in the local community. The coop
features parent participation, andparent instruction in a competently designed and supervised activity program for two, three, and four-year-old
children. While results of the study indicated insufficient resources to implement the program at this
time, the feasibility study will continue and
establishment of the program will be reconsidered
at another time.
5. A proposal for the establishment of an Eastern Illinois Area Gifted Center for school districts in the
ten surrounding counties of the service region,
The proposal features a three-pronged pre-service,
in-service, and clinical program for the training of
teachers of gifted children. It involves public
school students, teachers, and facilities with University students, teachers, and facilities in a highly
cooperative, mutually beneficial endeavor to identify and effectively serve the needs of gifted
children in the schools. While the program proposal was not funded by the State of Illinois for the
current year, the CFES has agreed, with members
of the Eastern Illinois School Development Council, to utilize inkind resources and implement various service components of the program with
school districts on an individual request basis.
In addition to these, and several other teacher center
projects which are still in the exploration and planning
stages, the CFES cooperated, in administrative and
facilitative roles, with the Office of Clinical Experiences
in the conduct of its Summer School '81 Enrichment
Program for Children, The Department of Special Education in its assessment and summer school activity
program for pre-school gifted children, the Reading
Clinic, two departments in the conduct of educational
conferences, and the School of Education Affirmative
Action Committee as it successfully sought a Danforth
Grant to support a multicultural conference in the Fall of
1981.
The functional organization of the Center for Educational Services includes a director, professional staff
members on a part-time basis, a graduate assistant, and
secretarial and student workers . In addition to the
regular staff of the Center, other university staff and
outside specialists from the various disciplines are
available when special expertise is deemed appropriate.
The combined experiences of the Center staff, accessibility of the university facilities, and educational
specialists offer to the school official a source of
assistance uniquely designed to provide the expertise
needed in the planning, controlling, and operational
aspects of educational agencies. The Office of the
Center for Educational Services is located in Room 210,
Buzzard Education Building.
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VIEWPOINT.
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WHAT'S RIGHT FOR KINDERGARTENERS?

Paula E. Gerardi-Coolidge is an experienced
elementary classroom teacher. Currently, she is
teaching second grade pupils in Mukwonago,
Wisconsin.

What do you think of when considering a student for
retention in Kindergarten? Do you think of certain
academic criteria that the student has failed to master,
the maturity level and social development of the child or
some balance between these two? Do you consider
what retention could do to the self-image of the child
and/ or how well the parents can cope with retention of
their child? When you make that retention decision, are
you absolutely sure that it is in the best interest of the
child?
You should be asking yourself all of these questions,
(and more), when contemplating the retention of any
student in your Kindergarten class.
After teaching 4 years in the Boston area, I moved to
a small midwestern town where I accepted a position
teaching Kindergarten. I've learned a lot along with my
students this year. I've learned a great deal about
teaching philosophies in other parts of our country,
especially in regard to retention.
In mid-January the most popular topic of conversation in the teachers' lounge, among primary teachers,
was retention. This was partially because the principal
had sent out a memo stating that all teachers must fill
out a Retention Referral Form by February 1st and partially because of an extreme preoccupation with the
subject on the part of Kindergarten teachers. The most
frequently asked question was, "How many are you failing?" At a time when many of my colleagues were compiling a list of possible retentions that in some cases
reached the double digit numbers, I had not yet considered that any of my students needed to fail. As time
went on, I began to really feel the pressure from the
other teachers. I felt as if I had to meet some kind of
quota and they felt that my philosophy of retention was
totally wrong.
When any teacher decides to fail anywhere from 5 to
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14 students from one class something is wrong
somewhere. In the case of this particular school system,
I believed two things were wrong: 1) there were no set
guidelines or criteria on retention for teachers to follow,
2) expectations of Kindergarten students were much
too high . And I was warned, "If your students don't do
well in first grade you'll really hear about it".
I believe that Kindergarten teachers should not be so
sensitive to the carping of first grade teachers that they
over react and retain many more students than can
profit from retention.
Kindergarten should be a time of development for the
child, a time in life where a whole new world opens up
to a child to experience and learn new things. The goal
of Kindergarten should be to prepare the child for his
academic career, focusing on such things as building a
positive self-image, relating to peers and adults other
than parents, developing language skills and reading
and math readiness skills, and development of gross
and fine motor skills.
My fellow Kindergarten teachers seemed to feel that
a child is not ready for first grade unless he knows the
sound/ symbol relationship of all the letters of the
alphabet (although our readiness series only focuses on
13 letters). In addition to this, by the end of the year the
child must be able to decode, encode, and write a large
number of 3 and 4 letter words (words that can be made
from any combination of the 13 intensively studied letters), and recognize 23 sight words. These children are
also expected to exhibit a great amount of fine motor
control. The handwriting papers these teachers expect
from their 5 year olds would put a second grader to
shame!
What I feel is happening is that the teachers simply
expect too much from these children. There is a thing
called a "teachable moment", i.e. unless children are

ready to perform certain tasks, there are no gimmicks,
learning games, "right" reading series, amount of scolding from the teacher, or reinforcement lessons that will
make them learn the material any faster.
As educators of Kindergarten children we should ask
ourselves two questions: 1) am I providing an atmosphere of frustration for these children by trying to feed
too much into little minds that are not ready to be
overloaded? 2) is my goal to teach my students that

Calendar of Events
Editor's Note: This item will be a regular feature in
all future issues of the Journal. It is intended to keep
Eastern Illinois educators apprised of meetings, conferences, and workshops of special interest to them.
Unfortunately, at the time this issue went to press,
many of the plans were not complete. Readers
should note the following announcements and
watch for special communications and future Journals which will report the details as plans are finalized.

*******
Bart Allen, Ginny Kozlowski, and Jacque Jacobs, officers and advisor of the EIU Student Council for Exceptional Children, report that meetings of their group will
be held twice each month, September through April,
generally at 6 p.m. on Wednesday or Thursday of the
1st and 3rd weeks. The meetings are usually held in the
Buzzard Education Building on the EIU campus. Final
dates and programs will be available in late September.
Interested persons should contact the above officers for
more information.

*******
March 27, 1982, is the scheduled date for the Spacial
Education Mini-Conference for Teachers. The
meeting will be held on the EIU campus; keynote speak-

school is a place to produce or should I teach my
students that school is a place where one finds learning
to be a joyful experience and one that teaches the child
to eventually be a productive individual in our society.
We should focus more on the strengths of each child
and less on the weaknesses. Our main emphasis should
be on accomplishment of grade related tasks, rather
than failure of tasks that are too advanced for the child
to achieve successfully.

er will be Dr. Priscilla Presley presenting the topic,
"Teacher Burnout: Myth or Reality?" For more information about this conference, contact the Department of
Special Education at EIU.

*******
Dr. Robert Barger, EIU Department of Secondary
Education and Foundations, reports that the annual
Fifth Grade Spelling Bee, sponsored by the EIU School
of Education and the Coles County Historical Society, is
scheduled for Wednesday, January 13, 1982, in the
Greenwood School Museum on the EIU campus. Dr.
Barger also reports that the same two groups, in conjunction with the Office of the Regional Superintendent
of Schools, is tentatively planning a regional spelling
bee, also at the Greenwood School, for Wednesday,
February 10, 1982.

*******
Four meetings of the Administrators' Round Table
and three meetings of the Eastern Illinois School
Development Council are being planned for the '81-'82
year. Dates and locations for these meetings will follow
established patterns. Members of these groups should
be alert for special announcements from the Center for
Educational Services regarding school board forums
which are being planned for October and March, and
for the second educational field trip which is being
developed for the first week in April, 1982. Mark this
week on your calendars!
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